Abstract-Preparing effective language learners who are ready to engage with speakers from different linguistic and cultural backgrounds and to become internationally competent is a significant and challenging task. It is expected that language teaching programs need to provide the opportunity for learners to develop intercultural competency and learner beliefs through raising awareness about intercultural differences. Therefore, the instructional experience is prerequisite in preparing learners to become aware and supporter of the cross-cultural issues that can either facilitate or hinder learners' achievement. This study intends to explore the relationship between intercultural competence of the learners and their experienced degree of demotivation as expressed by them at the university level. Intercultural competence was operationalized as a multidimensional notion comprising the communication effectiveness, adaptation, social integration, knowledge of the target culture, and language competence. Findings of regression analysis highlighted that only the social integration and adaptation components could predict the degree of demotivation. Additionally, the correlation results revealed a strong relationship between the language competence and communication effectiveness components of intercultural competence. According to the obtained findings, the possible clarifications for the contribution of intercultural competence components to the demotivation of learners were elaborated.
that correspond with learners' learning needs keep them engaged and motivated to learn (Eccles, Midgley, Wigfield, Buchanan, & Reuman, 1993) , and environments that fail to provide such a support might lead to disappointment.
With respect to the significance of a supportive environment and a need to highlight and signify the linguistic as well as the cultural issues of a target language, the present study was carried out to investigate the role that intercultural communicative competence (ICC) components play in the occurrence and management of learning demotivation, the role that seems to be unclear and under investigated.
II. REVIEW OF THE LITERATURE
Since there have been numerous definitions for intercultural competence, Bennet, and Wiseman (as cited in Guerro, 2008) intended to shed light on the vagueness of ICC definitions by distinguishing between intercultural sensitivity and intercultural competence. From their perspective, intercultural sensitivity is "the ability to discriminate and experience relevant cultural differences" whereas intercultural competence is "the ability to think and act in interculturally appropriate ways" (p. 422). The distinction precludes to the difference between knowing and performing in interculturally competent ways. Accordingly, Bennett (1993) specifies intercultural sensitivity as the world perspectives that identify how individuals respond to cultural varieties; it is presumed that these responses can be expected since individuals learn to become more proficient intercultural communicators.
Bennett's (1993) Developmental Model of Intercultural Sensitivity (DMIS) explains the reactions of people to cultural differences in predictable ways to became more competent intercultural communicators. The proposed model consists of six developmental stages: denial, defence, minimization, acceptance, adaptation, and integration. Each of the stages is discussed as follows. Denial stage is the first stage in which the person denies the target culture. The second stage, namely defence, is the stage in which the person defends his or her culture against the target culture. In the minimization stage, the person tends to make the differences existing among the two cultures minimum. In the fourth stage, the person begins to accept the target culture and becomes much closer to the target people and community. And, in the adaptation stage the person sees the differences minimally and tries to adapt to the target culture. Finally, the last stage demonstrates the complete integration of the person in the social community of the target culture. Wiseman (2003) explains that, intercultural competence "involves the knowledge, motivation, and skills to interact effectively and appropriately with members of different cultures" (p. 194).
To best capture the significance of ICC, different models of intercultural competence have been suggested by numerous scholars (e.g., Porter & Samovar, 1976; Hammer, Gudykunst, & Wiseman, 1978; Byram, 1997) . One of the most influential models for intercultural competence, for instance is the Intercultural Competence Model proposed by Byram (1997) which is applied in foreign language classrooms widely. The proposed model consists of four distinct but interdependent components. The first one is the skill component which itself consists of the skills of discovery and interaction, and skills of interpreting and relating. The remaining two components are knowledge and attitude. In an educational setting, "the interplay of these first three components ideally should lead to the fourth component, namely the critical cultural awareness or an evaluative orientation (Byram, p. 43) toward the examination of difference". Therefore, the learners' appraisal of the conditions is made explicit and the new evaluative inclination toward differences brings about a readiness for political engagement.
Moreover, there is Porter and Samovar's (1976) classification of effective intercultural communication which is another model for intercultural competence. Their classification consists of eight cultural variables that account for effective intercultural communication, including attitudes, social organization, patterns of thought, roles and role expectations, language, space, time, and nonverbal expression.
In another treatment of ICC, Hammer et al. (1978) suggested the intercultural adjustment model when investigating intercultural communication competence. Hammer et al. (1978) analyzed 24 personal abilities considered important in intercultural situations. The factor analysis identified three basic qualities: the capability to handle psychological anxiety, the ability to interact appropriately, and the ability to generate interpersonal relationships.
Other . In fact, the rate and success of language learning are influenced by motivation. Dö rnyei (2009) believes that motivation provides "primary impetus to initiate second/foreign language learning and later the driving force to sustain the long and often tedious learning process" (p. 16). Without adequate motivation, as a driving and moving force, it is very difficult to learn a second language. It is safe to say that motivation can "make up for considerable deficiencies both in language aptitude and learning conditions" (Dörnyei, 1998, p.117) .
Recently, some researchers have shifted their attention to demotivation which is "another side of motivation" (e.g., (Falout et al., 2009 ). Amotivated language learners fail to learn second language because they consider themselves to be incompetent to acquire the language; therefore, their success in language learning is impossible (Falout et al., 2009 ). Considering the above discussion, it can be argued that students' demotivation is a significant language learning problem that needs to be specifically addressed in the second language learning. In fact, this phenomenon needs to be explored in-depth in order to identify its common causes and overcome its negative effects. Therefore, the present study is conducted in order to investigate and identify the main sources of students' demotivation in second language learning from an intercultural perspective since learners' intercultural experience and their attitudes can potentially impact their successful learning (Krajewski, factors, and open-ended questions about respondents' experience of being motivated and demotivated. The questionnaire was a 5-point Likert type scale which applied: 1) not true for me, 2) not true for me so much, 3) cannot say either "true" or "not true," 4) true for me to some degree, and 5) true for me. Therefore, the higher the score, the greater the demotivation is.
And, the open-ended section included two questions: "Write your experiences about situations in which your motivation to study English was heightened" and "Write your experiences regarding times when your motivation to study English was decreased." The reliability index of the questionnaire was estimated by means of Cronbach alpha and turned out to be .83 for this study.
To investigate the intercultural communicative competence of the learners, Redmond and Bunyi's questionnaire was employed. The scale consisted of the following constructs: knowledge of host culture (4 items), language competence (3 items), communication effectiveness (6 items), adaptation (7 items), and social integration (6 items). The reliability of the scale is found as a Cronbach alpha of .89 for the present study. Procedure The questionnaires were emailed to the participants in March 2014. It took 20 to 30 minutes to complete the questionnaires. Afterwards, the data were imported to the SPSS software (version 21) for the analyses.
IV. RESULTS
Prior to the conduction of multiple regression analyses, conditions of independency, normality, and linearity were tested and the scatter plots were depicted to corroborate that these conditions were met. In analyzing partial regression coefficients, the probability of multicollinearity between the independent variables needed to be examined. However, there were low values of Variance Inflation Factor (VIF), referring to the lack of serious multicollinearity.
Firstly, table 1 shows the results of multiple linear regression analysis for the ICC components as independent variables and demotivation as the dependent variable. 
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As the above table shows, the adaptation and social integration components of ICC had statistically significant (p < 0.05) impact on the demotivation of the participants. In other words, the above variables could better predict the variation of the dependent variable such that the low levels of adaptation and high levels of social integration led to demotivation. Altogether, the above mentioned independent variables could predict the 46 percent of the variation in the dependent variable.
In order to examine and provide an answer to the second research question of the study, a Pearson correlation coefficient was run. The results are reported below. Firstly, table 2 shows the descriptive statistics results and then table  3 indicates the correlation coefficient results. As it is obvious from table 3, the significant correlation index belongs to the relationship between language competence and communication effectiveness. Put another way, there was a strong, direct, and positive relationship (r = 0.70) between these ICC components (Cohen, 1988) . The other components were not correlated with each other.
V. DISCUSSION
From among the ICC qualities, only the adaptation and social integration components were found to be significant contributors of the regression equation and could predict 46% of the variation in the amount of demotivation. This result has the implication that the amount of demotivation experienced by EFL learners is mostly irrelevant of their communication skills or cultural knowledge. Demotivation is clearly felt regardless of the familiarity or communicative competence of the foreign language learners.
The surprising result was that the stronger the amount of social integration a learner expressed, the more likely they were exposed to demotivation. The possible explanation for this relationship would be that an attempt for integration can in fact lead to higher levels of stress a learner experiences. A strong integrator would be more conscious of the distinctions between his/her culture and the one being learned. This consciousness might contribute to a higher amount of demotivation that was felt by those who are more inattentive to cultural distinctions. On the other hand, it has been put forward that being anxious and demotivated actually leads to better adaptation and assimilation through the procedure of stress-adaptation-growth (Kim & Ruben, 1988) . Social integration could lead to efficient adaptation by boosting the amount of demotivation experienced leading to adaptation and augmentation.
Results of correlation coefficient showed that except for language competence and communication effectiveness, all the other ICC components were not significantly correlated. This finding mans that Iranian EFL learners found the language competence and communication effectiveness components as the ones that are critical to the cultural adaptation process (Okazaki-Luff, 1991). In addition, communication effectiveness which refers to the learners' ability to interact with target people, to handle communication misunderstandings, and to empathize with and sense the feelings of target people is identified as both a predictor of intercultural competence (Ruben & Kealey, 1979) , and an outcome (Imahori & Lanigan, 1989 ).
An analysis of the participants' responses to the open-ended questions determined their sources of demotivation and
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motivation in the classroom. Respondents agreed that the materials, learning content, and equipment were sources causing lower motivation. In other words, the existence of uninteresting and attractive materials, the exclusive focus on academic skills of reading, writing, and grammar at the expense of other skills and abilities were found to be sources of demotivation. In fact, this finding is consistent with the results of quantitative analyses where learners' identified the linguistic competence and communication effectiveness as the fundamental components of ICC. Furthermore, the results indicated that the lack of learning facilities, such as videos, tapes, DVDs, CDs, and computers, were also demotivating. This result of the present study supports the findings of the past research which have connected the learners' demotivation to the learning materials and contents (e.g., Dörnyei, 1998; Falout & Maruyama, 2004; Kikuchi & Sakai, 2009 ). The findings by Sakai and Kikuchi (2009) revealed that learning subjects and materials were the one of the most prominent reasons of demotivation for language learners. In addition, results of the present study are consistent with those of prior research on language learning demotivation which have considered inadequate school facilities as one of the major demotivating factor (e.g., Dö rnyei, 1998; Kikuchi & Sakai, 2009 ). To sum up, there needs to be enough attention paid to the teachers and learners appreciation of the intercultural issues that can bring about demotivation in learners or burnout in teachers (Sadeghi & Khezrlou, 2014; 2016) . The latter is an open question that warrants further investigation.
